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THE DIEXORABLE PRISSURES OF UH

Thers sust be times in the 1ife of every women student Dersonnel Fﬁwﬂm&@%w&ﬁﬁw

when she wishes that sbhe zieht pospess the cowrsge of 3 Joan of Aze, the busanity

of & Floreavs Filghtiagsle, snd perhaps the determdnetion nnd selentific splrdt of

ape Curde. And there must be times, boo, vhen she yesrne B b pothlng move
than o Sleeping Besuby. ot only would both sleey sné beasuby e weloome, bub
sonetimes 1% would be o relied Just o aweken and find that ehonges had Leen
asoonpidehede-eoomditioe papbers bad met and thrashed out thelr differences, plang
had been lald, and students, Tasulby, alusnee, povente, and trustees had mede thedr
sdjustbmenta,

To this repldly voving wrld, chonge ie fnsviteble wnd 4% cun De gxodbing,
ok i% 4 revely esay. One alght, with prolit, resd the history of student person~
nel sfeinistration, lwagindng cpenell o8 s Methuseleh who lived thwough all of the
shanges in the profeseion of pevsonuel adedndstretion, Isaglne beginndng

sporenticesidy a8 en "savihly ster” sod gractiedng he s "declision ruler,” From

the persvective of ouwr orientation to the 1500%s, we think of the shangesmmads

in the profession ag welasme progress, bubt fvop ovr experience we koow thel change
does nob oume shoub vwitboul work, frustretion, and eliernstling plessure and
sngulah on the part of thoge iwwolwed in i,

Shange L ooouring ob & foater v i s

sae pow than ever before in bistor

gafe to predict that the younmg person atertinmg in student pévﬁﬁmﬁﬁiﬁaﬁmiﬁiﬁ%yﬁﬁimﬁ
todsy will see wore chenge in the yrofession, sné indeed in nll eduestion, then
we have seen in the entire history of americsn eduestion to dste, Hueh of the

edusetion of the fulurs ls eanily predlet

gble from the fects we bave of band todsy.

Other sspeots whileh will be commonplace bomoyyow sipe sheer fantesy today. The
changes io oducation, however, are ocouriog so rapldiy thet fact often interwingles

with Lantagy.
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Since the hisborical perspective frequently provides the moeh objective way
to enalyze change, let us imagine ourselves living in the twenty-first centurye-
in the year 2000. From this vantage point, we van look begk on the civilizabion
thet holds us as participspts. With the fachbs thet are pow svaileble we should
be able to meke some reasonsble, although not infallible, predictions of the
changes that are on the way. To the educator of the twenby-first century, the
history of educstion in the labtter haelf of the twe'nti‘eth century might read
something like this,as educabion developed af%@r'%axiﬁ‘ﬁar 1T,

The decede of the 1950%s is memorsble primswily as a period of extremely
rapid physical expansion. The first wave to swamp the educstional boet hit the
solleges when thousands of sevvicemen reburned fo college on the GI biii, Ale
though the OT bill semed af most a pebriotic gesture at the bime, as we view
it from the year 2000, we cen observe its profound effect on educabion over
the next 20 years, It was, of course, the forerunner of our present sysbem of
federally finenced educetion towerd which the first irreversible step was taken
in 1965. In thet year, a $2-1/2 billion higher education act was passed, with
$70 million allobed for the nation's first govermsent-finenced college scholare
ships. The CI bill also brought & great demooretization to the colleges, as
men from all sociceconomic levels became, io meny cases, the first in thelr
families ever to consider atbtending college. By the mid-1960's, colleges that
hed once catered to the sons of the riech were egtablishing special programs to
abtract the sons of the poor; and now, of couvse, we have Lo De yreminded that
going to college waas once velated to the family's sbility to pey.

The colleges of the 1950%z were so busy expanding end handling the problems
of sheer numbers that we remember them wore for thelr contribution to vast

physicel plante than for their progress in educabional ideas. Bub thelr probleums
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with sire sbegger the imeginstion. College enrollments douvbled in the 15 yeers

from 1950 to 1965, and they dovbled sgain in the pext 13 yﬁ&m. Thus, slthough
eolleges seemed to be bursting ob the sesms, they were accomodating an additional
q@llege population ‘every 15 years. Virtually every college kcampus in the country haéii a
hela in the ground for a new bullding and a fund drive going fok the next one.

In 1930, the average envollment per college was T8C; by 1960, it was %‘}% and

by 1970, it haé, Junped to g%{}, But the ma,;;czm%y of s&n&m‘m did xm*;; &%em {‘;h@

aversge-sized college; 75

cveent of the studests of g%ﬁ% i%ﬁ*ss were $0 e w@m
ek wﬂg‘fw ’i’ammﬁéj percent of the colleges. |

| It wus primexrily on the campuses of these large undversities thep it first
became evident that the 0ld ways of handling education eould not be expended
indefindtely and that new spproaches would heve 1o be found.

The 1960's sesmed to erupt--partly as & result of sn overburdened sysbenm

which could ne longer meed new needs in old ways,; and pertly sz o result of
the bemor of the nation. The focus of the 19H0%s was on youth and on brains.
The college gtudent kpew be had tm;h, 80 why shouldn®™t he speak out? The vaiues
of those In busluess snd i polibics and in colleges and in high schools could
be likened to the science which they worshipped. They were bresh and sure of

t&amaalvm,m»h the emphesis on apblion, .a.rmc}vm:mm, inddvidualism, and dering.

it was a fast age, with 1ittle pablence wi’&h a@aﬁmg}lﬁmi&m gnd mmiesmpkw :‘m

menyy waye, the students shocked thelr perents and teachers by growlng sls;i,w:m Tast.
The collegiate 1life moved downwerd into the high schools, with purdies and dricking

and steady dsbing and seXe oo/



Bub drinking and sex had been arcund for z long time. Mothers apnd fathers
and even grandfathers and deans had "I;g;@?féé}thas@ thrills in thelr youth and had
come o thelr own decisions about theée diversions. Although the older generation
worried about the younger generation and their ability to handle these ques-
tions, they gradually began to recognize that the colleges could not be expect~
ed to provide insulation sgainst an increasingly sophistiested world. Students
were having 4o make important decisions at a younger chronological sge, but
they were probebly considerably older in terms of experience with the world
than were thelr parents when they faced the same kinds of decisions s geners-
tion earlier.

What did alarm parents and educstors of the 1960's was the widespread
appearance of a new thrill thal was completely outszide of their own experience.
Almost no one over the age of 30 in 1965 had ever been faced with a deeision
of what to do about drugs. The very word had a frightening sound, and 1little
factual information based on medical research was avalleble. Virtually sll of
the students were awsre that the possession and use of marijusna, L8D, and nar-
cotles were illegal, but it wes perheps a sign of the times that this knowledge
did not result in the feélirzg that marijuena was “wrong" but rather in the posi-
tion that the society that made marijuana illegal was "wrong.™

Students became concerned and articulate eritics of soeiety, and their
college years were fxf[a,ught with the far-reaching consequences of deciding
whether to join society, or fight it, or drop out of it into a fantasy world
of drugs and no responsibility. The majority, of course, joined it, and most
contributed solidly in small ways to the improvement of soclety.

But 2 small minority were idealistle and impstient to bring asbout change.

it

Although some educators described them a3 a "new breed” of student, there was

ample evidence thal these students, like others before them, reflected the



valves which they hed been taught by thelr elders. Thely concerns were essentd-
ally those of the larger sotiety; their confrontations and mess demonstrations
ware borrowed from the successful tactics of the eivil rights and labor union

movements; thelr chief wsapon was the publlelity provided by au inereasgingly

effechive mags copmuniestions media,

They fought for many of the soclsl improvements thalb we are a5ill working

on todsy. Biudents vere indiznant that segmeunts of thelr soclety considered

a person's skin eolor indicative of his stature a5 2 human being. They rebelled
sgainst the barbarism of & world thet sought to gettle its problems by killing
people., They tackled the problems that they found in education with the same
fervor, and they r&aﬁtm in frustration to the encrymous, depersonalized, educa~
wge. While college adpinis-

tional mmzw that W s@ "ﬁwﬂw diffioult ool

trators weve-Sinddng erpetual crisis atmosphere of those days extremely
trying, 1t must be sald thet meny students weve worklng quietly and tirelessly

without publieity to corvect the social evils they savw,

king wiﬁﬁm‘i; fwfam wm many edusators whe channelled thelr
zies to the EEM gm& :ﬁ‘w aﬁiutim $o the growing problems in higher

educabion, Hidden under the surface of szome of the more chviows educationsl

problens was the fact that mo one could sgree on the messure of a-weed education —

althouzh many recognized an educated pevson when they worked with cne. Unll

very recenbly, education wes measured in units knows a8 oredit howrs,er-eredit
updber A student earnmed a oredit hour's worth of sducation by atiending s

class Tor a certain puwber of hours & week for & glven nuwber of weeks., ¥hen
he bad sccuwmilated 120 or 120 of these houwrs, he received s bachelor's degres

4w was veceived into soclety as an educated men., In reading about

this civilizebion, we find that educators knew, even then, that the credit hour

wad a mediunm of exchangs and sn sdeinistrative convenlence and not & true
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measure of sducetion. They had ade *imm %ﬁ?ﬁ.@.&@fm ﬁ%m 120 eowrse hours of

W

college wag not squivalsot deross people ew cm aag {:r;sm eges, IU wus 2
occurrence to fiad u student graduatiog froa bigh sshool wilth more advanced

Lo Lad

e Shan the grodustes of some aslleges,
ingbructors of that period f2ced the rather diffisult task of e quabing
thelr courses to this stanferd oredit-unit svetam,

'3 g weel fov 1% weak

oo o £y & e .
Puin the oourss to £4%

)
%
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- dmportent, Obher times, of course,

devertheless, 1t wes quite uwndverselly socerted thet 4% Bours of elessroon

e
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lastrection represented $ aredit hours on the sAa
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Amother sensh veoblen of the epedil-hour sysben vas that hoowm
of this unlversally aocepted measure of 4he educated mian, sbudeats beosme

st edusativ % Isarnis
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sred 1o the Fion weye symoayaous with
i

2 and ereddt. They went $o high school

d callege not for the durgone

belng exposed to nev idens or brosdendng thetr alabion and widershanding

m&@@& abpdent chest 1y
e ]

aomecng olie had

flaoration conld ducstion aredit for-Ghe-ensverd- %wﬁa@ﬁ%«wmﬁma
stdent chows bow Uitle the traditional measures of adnsationsl ch:l_evement

her copmon practloe was fo Bake "pub" courseges

really weasured educsation,

courges in vhich studenis were slvesdy proficlente-to sssure good grades vhieh

%, 'ﬁk_’ . g i - G @
b thedr eduendlion uneflfeebed,

upped educetlon eredits but whish 3



in fhet, by the wid-1560's, the visible arsdentials of edusation hed

admogt replecsd eduselion s 2 goal for students.

dnay students in bigh
gricol and college felt that they could afford Lo take only eourses in which
they vers slready Tamilisr with the subjlech mebter, Only thug could they age
sure themselves the nscessery grade poin ¢ aversge i get bo the pexdt level of
sdueetion, For instanece, so englneey dered not cuperiment with ¢ Doelyy

Gourad, beceuss & pror grade would jJeapordize s apcerbance Ly @%ﬁ greduate

setwol of hid gholce, Idkewise, come very sble students stesred awey from
boaors gourses becavse they would be graded more severely, thus lepalring their

shences of eftadnlng the next level of aduestion. In other wordls, in educsbion

e

it wes seler to stlek to whal you alvesdy hnew eod sob fool around with Srying
B 111 the gaps in your knowledge,

It ia Dewlldering %@%@ mww W by o Tlgure vul Just vhy thie systen pers
sisbed sa long a3 4t ﬁiﬁa‘ I suppose thul the hest answer wes glven in the
repors of the Herverd Compdttee of 1OM5 whieh deseribed the eredit kowr oa the
“mecheniun whereby courses of every wiad sre Jegitinlzed, pub on an equal foobe
ing, =ad mede evalluble for tabulstion.” Buk, on the ather heand, they nobed
that thle standsrdizetion was the only alternetive to somplebe chans, Then
s novw, 1% was casler to speaily &@%ékfﬁxgﬂquirementgp for credantinlithed
to daline the gosls of edmestion,

But during the 1960%'s, these edusations) requivements Deceme mush worve
flexible, providing solid recognition of ke fameb thot stulents aiffer preatly y

in thelr rabes of leerning., New opportunities were introduced %t an unprecedented:

rabe, For the superior high school graduste, there was the Advenced Flucement

Program, the four-year master's degree and the six-year Ph.D. For those from education-

silly deprived backgrounds, there wers speelel wrecollege sessloms., Tven Lhe



so-galled average student gaived new flexibility in his edunsbionsl pwogran.
Independent study, once limited to superior uppevclassmen, proved its effective-
~ uness for average students at all levels of learning. Although the old ides of

- unit credits persisted, by 1965 the four-year progression thveugh college was

slready sfymiesl rather than typleal. College tramsfers becanse

the mobile population. OSome gtudents dropped oub ﬂf m:&},&:%@ o wrk oy to gpand

time in a “wi@;& wumzw; others wnt Lo college W . S ;.t@ ﬁsﬁmm their

grafusation, M%%W&ﬁ on eollese facilities f@mm the nation mg*i:, of its 1dasn

that colleges operated owly nive months per year, and by 1980, the yesr-round

colentor which ve huve today was esbsblished vivbuslly throughout the cowtry,
The new technology provided other flexibilibies in ecducstlons High sehool

and college students e well as adulibs cowld sbudy languages in the new langusse

lshe where they could have the "teacher” vepeat the phrase as offen as they

needed it. Research into how people learn had resulted in programmed insbruction

which provided a talls

rmade program for the individual, and the focus was on

what one knew rather tham how long it took him to learn it. The

learning becams ilrrelevent anyway since by 1989 edusation wes viewed as a life-

;%&m process rather bhen something one zot and then hed for the rest of his
life, Although few were swave of the fantastic growth of edult sducabion, the
statisties of 1965 ghowed more *%m m&% times a5 many adultsc engaged in sowe
form of adult education as m&w wm am&%ﬁg in the colleges and universities.
Hotb only wes consband &&mﬁx&g required to mﬁ’g up with the new knowledse
negessary in the ocoupations of all eduesited pecple, Wwut the shorber work weeh

vaddability of educatlonal rescurces mede continuing education a

Thuas, the first drametic step in lsproving edusation inlroduced the pructice

of measuring vhat ope knew rather than the pabhuwsy one had traversed in learning it.
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The second great breskthrough in messurement almost revlaced the firet, when it
beceRB apparent *%zh@ what one imew wae not a3 lmportant as how one used know-
ledge. A sense of soclal responeibility, seburdty of Judgment, and flexibllity
of mind were also factora to be consideved in the edusstional procsss.

Pergomal sdndoistrators had long beon convinged snd dedicated to the idea
behind the rather tyite phrase of "sducating the whole person.” They found thene

gelves in a difficult period, however, in the 1960%s, when the rallying ory of

gl f

sademie

o

the colleges was "academic excellence.” In the 1960's; measurement of &

subject matier m&}}@ﬁ.‘mmw Py-bogpm-ofopep-et , wnd Paoalties gould deline

what they meant by %scademic exeellence.” For many, however, ii comsisted of
eriteria such as high test mﬁﬁmﬁi for eollege admiseions; large proportions of
high school students golng on to college, Or large proportions of college students
gntering araduate school. &5 long az these messurss served sg the eriteris fop
seadendic excellence, the role of persommel workers appetred to be scmewhad

removed ’{ from the direct educational strivings of their institutions.  If the empha-

sle was %0 be the acquisiticn of knowledge, then the fusetion of 211 other

phapes of school and sollege 1ife appenred, at mest, to be thet of inhancing

gl

the clagsroom experiugie and, at leest, that of not interfering with 1t. vhat

wag left out of this systen, of course, was 2 concern with Qinintellective fac-
tore in educebion. The sersomel administratore recognized thelr lsportance,
bub they couldn't messure thoss mhwwt@rmim@ contribvubing 4o one's success &g
st sdusabed huwsan being; therefure they wers ab 8 loss to demoneirete to thelr
Teculty or themselves whether thalr prograss sdded, detracied, or left unchenged
& student's sanse of social responsibility, for ingtazce.

Turthernore, pevsomuel workers found theuselves in an extremely swiward

transitionel perlod. why-wkaible i I rbodsnt ooneer

From e campus 5o -"the world™ &

amonetrated—to- Student versomnel. administrators oo
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that thelr traditicnal funcbions were disappesring, bub they had not yet really
dovel ved o clear ides of thelr new role in higher edusstion.

The personnel worker had been asscclated with student sebivities; the sbu-
dent was under pressure to dizosscciate himself from sotivitiesz and to put his
time where it counted--on study and grades. The perscnnel sdministrater wea cone
cerned with legislation through studeni govermment; the student, on the other
hand, had discovered the more repld, mors dramstic mess vrotest movement for
bringing shout change. The personmel worker was comecernsd with a vast netwerk
of on-campus aetivities; the student’s interests wers woving off the caupus.
Tutoring the dissdvantegss, helpinz in voter rezistration in the Southy oro-
besting our forelgn pelicy were the new student setivitiss. The personnel
deon vas associated with social regulotions; the student was newly soncerned

with academic affairs, faculty tenure, scsdenmis frzedom, and currlowlum

In addition to theee changes which affected all personmel workers, women

personnel workers faced o unigue transition problem. Hluntly staled, although

the double standard wes dissppearing for the stulents, 1t wes sBill operstive

g

smorg the older generotion. College presidents reegenized that the peeds of
require

mele snd fewale students did not o differentiated services from separabe

offives of the dean of @@ﬁ and dean of women. However, they were not gulte ¢

sure that the ceslgngtions "mele” and "Pemale” dld not affect the admirdistraior's

&

sbility to sdminister the tgtal student program. Thug, the pebbern throughout
tuls changlng period tended to be ons of male dominebtion--a male dean of ntu-
dente snd o female sssociste desn. How, of course, sopointwents are based on
the ability of the individual to perform the job.

Gradueslly, e8 resssyeh knovledge increased and the connest of agudenic

3

exgellence brosdened to encompass educeblionsl execsllsnce, persommel workers
bl ARG A 2R TN Lt R A ~



were reburoed Lo thelr rightful role ss velusble members of the educstional

team. The exbtreguriculsr became truly cocurrioulay, and faculty and personnel
sdministrators worked closely t@@@%&r $¢ provide the experdences essantisl for
the grovth of the edusated person. The am&w PEGRTAn wﬁ geen as more

than slaying & supporting role for the scedemie; they hed thelr own pesitive

eduneationn] funeticas to perforn, As they had discovered thet ell stu
notb learn academic subjeot matber in the same wey nor at the sanme vate, so it

me apparent that all students 444 not develop in other ways in the ssue

divereity wresend in smevican higher

sdusation, the educators of the 1960°%s
wore even less aware than we are of albternabe medels of extellence for instibue
tions of hizher sducabion. The

model then was the university, and memy lost
gight of the advantages of diversity as soms two-year collezes struggled o

me four-yenr colleges; four-gesr colleges wanbed Yo offer graduate work

and regearch and to bacome

and
universitles, , sbional snd private colleges

sod many becams publlc colleges. Teachers colleges
iy distinctiveness and had become

sll-purpose gtate colleges,

and mayy of these were pushing for university shatus., Prestize for the insti-
tubtions of higher education lay in thelr resesrch fame, and, thus, feculiy wers
forged o a single model of educational eontribubiosn--"publish or perish.”

Ashing was theopen sesanme’ to faculty promotion.

Nevertheless, several fsctors combined to preserve the diversity of higher
educetions 1) Statewide plamnin
' red. On the one hand, they helped

g copsisaions flourished in the 1970's, and they
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some state ecolleges of thelr vitality in educsbionsl ionovation, 2) Btudents
began publishing “tencher vabings” for all 4o see, thue faeulty prestize with
eolleagues and administretion could be achieved by pathways other than research

snd pobllestion. FReseaveh on beacher effectivensss contribubed to the shility

o messure good teschisg and thus to rewsrd %H, 3) The rapid rise of the commun~
ity colleges with o self-consclious "miseion” focused attenticn on other modele

of inatitublonsl exeellence to perve the new kinds of shtudends who were flooking

to higher edusation. 4} The ability to messure student charscteristics and cole

lege envivomments alded greatly in gulding the student w/?{m@@ which sould
st neardly meet his developmental needs, Ineldenially, wmmﬁmg compehence
in this perticddar sves coubribubed grestly to the ‘professicvslizstion  of
student versonnel adminlstretors during the 1970%s Ho longer was it rossible
40 teke 8 history professor who "enjoyed students® and meke him into a Dasn of
Stuwlents, The fleld had o discipline snd ideutity of its owm,

Thisz ebllity to umessure ghudent aud collieye characteristies also had &
considerable lmpact on what wne cuphemistieslly hnoam in the 1960%s s the
“admdasions problem”.-~characterined by o state of panie on the pert of high
school sendors, thelr perents, the guldance stalfl, and college admissions
officers., It hed pony causes, uot the leaalt of which was the fact thet the
aradustes of 25,000 hizh schools were btrying desperately to squeeme into 2,500

eollessn. Bub the trouble wos thadh so Lititle wes known about the charsctoris.

tios of the colleges and the needs of individual sbtuedents that everyons wanbed

to be secepted by & velatively few "prestige” e . These select collesw

had no resl resourse sxvert to reguire higher and hiszher test scorves; they were
waeble o define or to measure any other charssteristie contriduting to educa-
tional promise.
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roughout this pericd, guidance counselors hed helped greatly %o promote
soma understanding of the fact that there were not "top" colleges and "lesser”
colleges, but rather that students had different needs in colleges. For Bome,
the weationsl track of the junior college was the "best" college; others needed
a smell colleze with a close commmunity atmosphere, and still others would find
thelr greatest opportunity for development at a lavge wniveraity.

Thus, the problem became thet of getbinz into the ‘right' colleze rather
than the “%op' colleze, The @mfiﬁwmwimmé and responsible educators were
equally quick to seize upon the idea of providing better deseriptions of the
colleges,

This emphasis upon mmﬁing student needs to collsge environments helped,
but the admissions problem was not really & single problem but rather a muber
of problems, with multiple causes., As such, 1t alse hed multiple solutions.

Une of the more obvicus sclutions to the adwinistrative headaches of the hizh
schools, colleges, and prospective students weve the central records ageneies

ting colleges began %o cooperate. While the

~which were established as compe
cholce wag still left completely up to the student and to the college, centralizing
the records allowed the student to submit a sinzle application and hizh school
record on a common form for more equitable compariscn by the colleges,

The other answer to sdmissions, of course, wes the expansion of the colleze
spaces available. Existing colleges doubled their size on the average, but the
ever increasing demands for educational facilities required the establishment of
1,000 new four-year colleges and 2,100 new junior eolleges in the 35 years from
1965 to the present. In the early 1960's--from 1961 to 1964206 new eolleges
were founded. Most of these were junior and commy

ndty colleges, and this movement
changed the face of higher education considersbly. Althoush we did not guite meet
Alvin Zurich's prediction of the 1960's that the froshmen and sophomore yerrs of
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the traditional four-year colleges would be sbolished altogether as students

gttended junior colleges for their firet two years, we 40 know now that it is
the uvoasual ﬁﬁmﬁa who goes away to college after graduation from hizh school.

Mosts; of course, remain in thelir home

commmities until they trensfer to upper
ddvisions where they proceed to the mester's desres, This has changed rather
draatically the complexion of the aﬁsﬁw& who is attending college away from
home. She iz no longer a l7-year-old youngster, but rather a 2O-year«old, with

previous college expes

ience and, gquite frequently, msrried and attending

ccllege
with her husband. Dramstic as other educational changes have been, the persommel

programs have changed as much as any other single aspect of aduinistration.

it ig am}m.% ironic and perhaps prophetie for personnel work, where we |
86111 find ¥eaching the indlvidual,thet the greatest provisions for the
individual, as lesrmer, were beinz esteblished during the period when everyone

ned about the loss of the imdividual student in the masses. The sheer

size of the educational operation had convinced many that the student might as
well learn to adjust t¢ Dedng an IBM card number, snd thet 1ittle individueliza.
Vion was possible in Smerica's systen of edueation for the many,

Now in the year 2 000, the lock-step of education is a thing of the past.
Hever has ther

e been o greater range of opportunity for meeting leaming needs
of individuals. Students of all ages focus their ettention upon learaing

than upon gredes and credit; there is & new spirit of cooperative learning

between teacher and student. The greatest range of imstructors ever presented
to the Azerican student body
sy study independe

i avelleble st the flick of a TV switch--0r one

nbly ab the educations) resources laboratories. There is now

as education vnce again turns its sttention to all of the stiributes which con-
stitute the truly educated pevrson.
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But education in the twenby-first century is not ubopis. The scedenie need
of the indlvidual and the masses have been provided for, but we are now struggling
to bring back the sense of commumity which once existed in high schools and cole

ampuges scew too blz and too seriocus now b0 work as & commmity on

lozes.

projecis vhere wen need one anobber.
looking back over the years, we can trace the factors thet contributed to
bsence

our gz&*&x&mf: P
More dramatie than the surge of envollment has been the explosion

pnity. Although many have blamed size, this was oaly

of Joowledge. of uwuledze doubles shoub war;y ten yesrs, which

means that we now have more than 1,000 tlmes a8 much knowled

ga 58 we had & cen~
pury ago--to recoxd, bo sif%, to store, to teach

Although mmey een made to combal the increasi

in scademin, we still find that scadenmic

msbility of the population hos
people form temuous loyeilties 4o sy single plase or ingtitubtlon. Goue are the
braditions and the mwmﬁ,ama aad azx}mﬁ%ms which helped o maine

Horeover, the

To those of us vho knew %ﬁ& %‘a m ﬁ@ 8, gone also is much of the

godrit of fun on the caxpus. While sdusation is serdious, 4t need not be grimg

zonal development, mors often then not, tekes place in sn sesier and more
¢ than we now find, Bub, once ag
that the sdusators

Bl aﬁmﬁmw are

comsunity-oriented atacsph
of this cenbury ave as resourceful as these of the fwentieth geniy

problens, and it is o be hoped

wds of education,
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I've talked of fact and fantasy in education. and while my fantesy pre-
dletions may or mey not come to puss, leb me assure you that my views oy

changes in education are conser

vative., I count wmysell among the educators
who, 48 & group, are hnown conservatives--al least ss far ag thelr own field
is concerned.

The selentists' view of education in the yesr 2000 is much move startiing.
But then, they sre used to scienbific innovations, such as television, chang

e

ing the habits of o nation within o single generatlon. The scientisis are
certain that by the year 2000, voysges to the moon will be commonplace, as
will be

inhabited artificial sef Pllites. The Saturdsy Review of February 6,
1988, reports that sericus sclentiste predict theb by the year 2000, “kmow-
ledge Will be sccumilated in 'electronic benls® and trensmitbed directly to
the humen nervous sysien by meens of coded slectronic messages. There will

no longer be any nesd of reading or learning mountains of useless ioforma-

bion; everything will be received and reglstered according to the needs of

the moment. There will be no need of abtention or effort. Waat is needed

will pass divectly frowm the smechine to the brain without going through coms
seiousness.” Were humen beings to accept such works of sclence without pesaing
Julgment upon thelyr value, personnel workers would, the scientists tell us,

"be able to shape and reshape at will the humen emotions, desires and thoughts....”

Perhaps ny eartbbound mind will not permil me to seriously entertain
such & pleture of the fulure., I am awm.mgﬁ; howevers that the next 35
years will requive undreamed-of changes of all of us, snd we must be willing

and ready to explove unfamil

far tervain, To the extent that we are aware of

the potent forees shaping education, we may bebtler understend our fubures,
and wse our abilities to exercise judgments about the best direction of

education for the futwe.
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